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ABSTRACT

The study aimed to demystify the functionality of Group-work As-
sessment practices on students’ active learning in English in pub-
lic secondary schools in the Same district, Tanzania. The study
adopted a mixed-methods approach with a convergent research
design. The target population for this study was District Educa-
tional Quality Assurance Officers, teachers of English language
subjects, heads of language departments and form three students.
Stratified random and purposive sampling procedures were em-
ployed to obtain a sample of 402 respondents. Data for the study
were gathered using interview guides and questionnaires. Qualita-
tive data from the interview guides were analyzed thematically by
transcribing material, coding it and creating themes based on the
study questions. Quantitative data were analyzed using descrip-
tive statistics in the form of percentages, frequencies, and mean
scores. The researcher adhered to research ethics, such as regards
anonymity and confidentiality. The study found that teachers of
English use group work assessment to a great extent, whereby
group work presentations were mostly used by teachers. It was
also revealed that teachers of English use group problem-solving

activities during the assessment process to a great extent; hence,
active learning is enhanced. Moreover, teachers of English were
found to use students’ group debates in the assessment process
to a moderate extent. The study concludes that group work pre-
sentations were used by most teachers of the English language to
enhance active learning. It was recommended to teachers of En-
glish language to change their mindset and be open-minded to
embracing various authentic assessment practices in enhancing
active learning.
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1. Introduction

In the realm of contemporary education, the importance of
effective group work assessment practices cannot be over-
stated in fostering active learning among students. Au-
thentic group work assessment comprises a form of activity
performed by a group of students collaborating and assist-
ing each other to accomplish the given task. Group work
participation helps learners to construct knowledge collec-
tively while developing skills in collaboration, communica-
tion and teamwork (Lu & Smiles, 2022).

English language learning plays a crucial function in
the above context since it gives students the communica-
tion skills, they need for both their academic and future
career goals. In addition to being crucial for academic
achievement, students’ proficiency in English is also nec-
essary for navigating the world’s growing interconnected-
ness and globalization (Marlina & Cao, 2020). Therefore,
understanding and enhancing group work assessment prac-
tices in English language learning becomes a critical area
of research and exploration. In addition, the study by Tai
(2023) highlights that conducting group discussions as well
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as writing assignments has become problematic because
many students struggle to express themselves effectively in
English as a result of a lack of vocabulary, developing anxi-
ety when speaking in a second language, and most of them
fail to link ideas logically, which would assist them in pre-
senting a clear and concise message.

Different countries have adopted group work assess-
ment practices, leading to various educational experiences
and outcomes. (Anteneh & Silesh, 2019). These kinds of
assessment techniques assist in assessing a student’s apti-
tudes, competencies, and knowledge in practical settings.
Students usually use their knowledge and abilities to do
tasks, solve difficult problems, or create significant works
(Anteneh & Silesh, 2019). Group work assessments provide
more emphasis on applying and transferring knowledge to
real-world scenarios than traditional tests, which empha-
size memorization and repetition of facts. Group work as-
sessment procedures have been recognized as crucial in the
United Kingdom for encouraging learners to participate in
active learning in the classroom. Students have also been
found to have a positive opinion of group work (Philp &
Duchesne, 2023).

In Tanzania, the Ministry of Education and Voca-
tional Training (MoEVT), which is now the Ministry of Edu-
cation, Science and Technology (MoEST), amended the cur-
riculum at the beginning of 2005. The main goal was to re-
place the outdated, tried-and-trusted secondary education
model with a more inclusive, comprehensive curriculum
that could prepare students with inquisitive minds, employ-
ability skills and the capacity to handle a variety of tasks
(URT, 2014). The shift to a competence-based curriculum
increased the demand for group work assessment practices
in public secondary schools. Furthermore, the 2014 Ed-
ucation and Training Policy (ETP) highlights the signifi-
cance of developing practical skills and competencies that
align with the requirements of students and the labor mar-
ket (URT, 2014). Furthermore, the continuous assessment
coordinator and monitor of NECTA identified challenges
in the practical implementation of group work assessment
practices in Tanzania public secondary schools during con-
tinuous assessments (NECTA, 2021).

In the Same district, there is increasing concern about
the practicality of group work assessment practices, espe-
cially in English subjects, despite the government introduc-
ing assessment guidelines (NECTA, 2021). These concerns
have been raised due to the ongoing poor performance of
students in the English language. In the Same district, a
decrease in results has been observed, dropping from 18%
in English subjects in 2019 to 13%. (NECTA, 2022). Shir-
ima (2023) conducted a study to investigate the causes of
low academic performance, determining that students’lack
of success in English was due to not using group work as-
sessments, reflective portfolios, and classroom discussions
effectively. These practices have the potential to boost
active learning and enhance students’ academic achieve-
ments. Teachers in public secondary schools are very con-
cerned about using group work assessments, even though

the government is trying to give guidelines for assessment
procedures. Addressing these concerns and finding effec-
tive strategies to enhance the practicality of group work
assessment practices is essential for improving students’
learning outcomes in English and other subjects.

2. Statement of the problem

The problem of how group work assessment practices in-
fluence students’ active learning is increasingly relevant
in contemporary education as teachers strive to enhance
engagement and collaborative skills critical for success in
the workforce. Despite the recognition of group work as
a vital pedagogical tool, there is a growing concern among
teachers and students alike regarding the effectiveness of
current assessment practices in actually fostering active
learning. Students may feel that group dynamics can over-
shadow individual contributions, leading to unequal par-
ticipation and diminished motivation. Studies by Lu and
Smiles (2022), Tai (2023), Bahe and Kilita (2023) reveal
a significant knowledge gap regarding the specific mech-
anisms through which group work assessments can nei-
ther hinder nor promote active learning. This gap necessi-
tates further investigation to better understand how to de-
sign assessments that not only evaluate group performance
but also stimulate individual engagement and learning out-
comes. Therefore, the current study demystifies the func-
tionality of group-work assessment practices on students’
active learning in English in public secondary schools in the
Same district, Tanzania.

3. Significance of the study

By investigating the relationship between group work as-
sessments and active learning, the study provides valuable
insights into how assessment strategies can be optimized to
foster collaboration, critical thinking and problem-solving
skills among students. Additionally, the findings may high-
light best practices for teachers, enabling them to design
assessments that encourage equitable participation and ac-
countability within groups. The findings could also add
to the discourse on effective teaching methodologies, ad-
dressing concerns from both students and teachers about
the efficacy of group work. Ultimately, the study aims to
bridge the knowledge gap regarding the impact of assess-
ment practices on active learning, thereby enhancing the
overall educational experience and preparing students for
real-world challenges.

4. Conceptual framework

Figure 1 portrays the conceptual framework of students’ ac-
tive learning in the English subject; the key variables in-
clude group problem-solving, group presentations, group
debates, and group work assessment. Group problem-
solving enhances critical thinking and collaboration, as
students work together to analyze texts, solve language-
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based challenges, and develop solutions. Group Presen-
tations allow students to improve communication skills,
boost confidence, and demonstrate an understanding of lit-
erary themes, grammar concepts, and writing techniques.
Group Debates foster analytical thinking, persuasive com-
munication, and active engagement with diverse perspec-
tives on literary and linguistic topics. Group-work assess-
ment serves as an evaluative variable, ensuring fair contri-
butions, accountability, and constructive feedback among
peers. These variables collectively contribute to a dynamic
learning environment where students actively participate,
engage in meaningful discussions, and develop essential
language skills. The interplay of these factors enhances mo-
tivation, comprehension, and overall performance in En-
glish learning, promoting a student-centered educational
approach.
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Source: Researcher (2024)

Figure 1. Function of group work strategies in ensuring active
learning.

5. Review of empirical studies

This section consists of a review of studies that focused on
the use of group work assessment practices to enhance ac-
tive learning. The researcher critiqued the empirical stud-
ies and came up with the existing gaps to be filled by the
current study.

The study conducted by Philp and Duchesne (2023)
explored engagement in tasks in the language classroom in
the United Kingdom. The study used a survey design with
a questionnaire as the sole instrument to collect data from
the head teachers and community leaders. The study in-
volved 10 schools, 10 community leaders and 10 principals.
The findings of the study indicated that students viewed
group work positively and considered it important for en-
gaging them in language learning in the classroom. From
the findings, the study used a questionnaire as the only data
collection instrument, leaving out other qualitative data col-
lection instruments. Qualitative information is very impor-
tant to understand the research problem from respondents’

experience and perspective skills. By solely relying on a
questionnaire, the study may have missed out on important
qualitative information that could have provided a deeper
understanding of the research problem. Qualitative data
collection methods, such as interviews and observations,
could offer insights into the contextual factors, classroom
dynamics, and nuanced aspects of students’ engagement in
group work.

The current study addresses limitations in under-
standing how group work assessment practices promote ac-
tive learning by employing a mixed-method approach that
combines qualitative and quantitative data collection. This
includes the use of qualitative methods like interviews to
gain a nuanced understanding of students’ engagement and
experiences with group work, leading to a robust analysis of
these practices. Kolsut and Szumilas (2023) explored stu-
dent engagement in task-based language classrooms in Ger-
many using a descriptive survey design involving 112 teach-
ers and 5 heads of schools across 10 non-randomly selected
secondary schools. Their findings favored a task-based ap-
proach, noting high engagement during productive tasks,
yet the focus was primarily on teachers’ and heads’ perspec-
tives, excluding learners. This omission may have skewed
the findings, limiting the understanding of student engage-
ment. To enhance this, the current study includes learn-
ers’ views, experiences, and perceptions regarding group
work assessments, providing a well-rounded analysis. By
incorporating these perspectives, the study offers valuable
insights into students’ engagement levels, preferences, and
challenges, ensuring a comprehensive understanding of
the effectiveness of group work assessments in enhancing
active learning.

Mbuti (2022) conducted a study on the effects of
teaching on student engagement in public schools in Ko-
rogwe District of Tanzania, utilizing a descriptive survey
design and a self-constructed questionnaire. The target
population comprised 31,400 students across 346 schools,
from which 20 schools and 2570 students were randomly
selected, ultimately focusing on 346 students for the ac-
tual study. The findings revealed that teachers utilized in-
teractive teaching methods, leading to increased student
engagement. However, a notable critique was the lack
of authentic assessment practices, such as group work as-
sessment methods, which are crucial for enhancing learn-
ers’ motivation and engagement. This gap in the litera-
ture indicates the need for further research into the effec-
tiveness of group work assessments on student motivation
and participation in active learning. By addressing this
gap, the study aimed to provide insights into strategies
that promote engagement and facilitate active learning in
classrooms.

Similarly, Ameir (2020) investigated active learning
techniques in Zanzibar, employing a cross-sectional survey
with mailed questionnaires for teachers and structured in-
terviews for heads of schools, involving 73 teachers and
4 principals. Findings indicated that teachers often lacked
sufficient knowledge of teaching activities and struggled
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to implement their knowledge effectively. However, this
study also failed to adequately explore group work assess-
ment practices, limiting its ability to inform educational
administrators about the actual extent of active learning
taking place. Without examining these assessment prac-
tices, it becomes challenging to evaluate their effectiveness
in fostering student engagement. Consequently, the cur-
rent study aims to assess specifically how group work as-
sessment methods can enhance active learning, contribut-
ing valuable insights to the educational community.

6. Demonstration of the research gaps

The reviewed studies reveal significant research gaps in
understanding student engagement and the effectiveness
of group work assessments in language learning contexts.
Philp and Duchesne (2023) relied solely on questionnaires,
neglecting qualitative methods that could provide deeper
insights into students’ experiences and classroom dynam-
ics. Similarly, Kolsut and Szumilas (2023) focused pri-
marily on teachers’ perspectives, excluding crucial student
voices that could inform engagement levels. Mbuti (2022)
highlighted a lack of authentic assessment practices, em-
phasizing the need for further exploration of group work’s
impact on motivation. Finally, Ameir (2020) failed to
adequately assess group work assessment methods, lim-
iting the understanding of active learning’s effectiveness.
These gaps underscore the necessity for mixed-method ap-
proaches that incorporate both qualitative and quantitative
data to comprehensively evaluate how group work prac-
tices enhance student engagement and active learning in
diverse educational settings.

7. Design and methodology

The researcher employed a convergent design within a
mixed methods approach, focusing on 39 public secondary
schools, including 3450 form-three students, 79 English
language teachers, 39 language department heads, and 13
District Education Quality Assurance officers, making a to-
tal of 3581 respondents. The researcher used stratified ran-
dom sampling methods to select 358 form three students
and 4 District Education Quality Assurance officers (DE-
QAOs), with 12 heads of language departments and 28 En-
glish language teachers selected using purposive sampling
techniques, which resulted in a total of 402 respondents
from 12 public secondary schools in the Same district. Data
were gathered through the use of questionnaires and inter-
view guides. Three research experts from the Education De-
partment at Mwenge Catholic University (MWECAU) con-
ducted the validation of instruments. A pilot test was car-
ried out in two Public Secondary Schools before the official
data collection. Cronbach’s alpha was used to ensure the
reliability of quantitative data, resulting in r= 0.715 for stu-
dents, r= 0.862 for teachers, and r= 0.795 for heads of En-
glish language departments’ questionnaires. The credibil-
ity of qualitative data was maintained by using triangula-

tion techniques. The quantitative data were systematically
organized, assigned appropriate codes, and entered into
SPSS version 26 for analysis using descriptive statistics.
The analysis generated frequency distributions, percent-
ages and means, providing a comprehensive summary of
the data’s characteristics. The qualitative data were coded
and presented in narration and direct quotation.

8. Findings

The study aimed at assessing how group work assessment
practices promote students’ English active learning in sec-
ondary schools in the Same district. Information answer-
ing this question was collected from students, teachers of
the English language, heads of English language depart-
ments, and the District Education Quality Assurers officers.
Through their questionnaires, students, teachers of the En-
glish language and heads of English language departments
were provided with statements concerning some group
work assessment practices used in secondary schools, and
they were asked to indicate the extent of their practicabil-
ity with statements. For better interpretation, a percentage
scale was used, as indicated by Taherdoost (2019), whereby
90-100% = overwhelming majority; 80—89% = extreme
majority; 70—-79% = high majority; 60—-69% = low major-
ity; 50—59% = moderate majority; 40—49% = minority, 30—
39% = low minority; 20—29% extreme minority and below
20% = overwhelming minority. The responses are summa-
rized and presented in Table 1.

Data in Table 1 shows that a low majority (64.5%) of
students indicated that group presentations are used by
teachers in the assessment process to a great extent while
an overwhelming minority (19.9%) of students rated the
statement to a low extent, and an overwhelming minority
(15.6 %) of students rated the statement to a moderate ex-
tent with a mean score of 3.32. Also, the data show that a
low majority (62.9%) of teachers indicated that group pre-
sentations are used by teachers in assessing processes to
a great extent while an extreme minority (20.7%) of teach-
ers rated the statement to a low extent and an overwhelm-
ing minority (16.4%) rated the statement to a moderate
extent with a mean score of 3.29. Similarly, it was indi-
cated that low a majority (61.7%) of heads of English lan-
guage departments indicated to a great extent that group
presentations are used by teachers in assessing processes
while an extreme minority (20%) of heads of English lan-
guage departments rated the statement to low extent and
overwhelming minority (18.3%) of heads of English lan-
guage departments rated the statement to a moderate ex-
tent, with mean score of 3.33. The data from the three
groups of respondents imply that most English language
teachers use group presentations in assessment practices to
a great extent. The findings are associated with the nature
of group presentation assessment, which does not require
many resources compared to other authentic assessment
practices.
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Table 1. Students, teachers and HoDs’ responses on the extent to which group work assessment practices are used to promote stu-
dents’ English active learning in public secondary schools (students, n = 345; teachers, n = 28 and HoDs, n = 12).

Statements Respondents VLE% LE% ME% GE% VGE%  Mean

. . Students 16.8 34.5 31.9 12.2 4.6 2.53
i Teachers use group projects as an Teachers 17.9 28.6 35.7 10.7 71 .60
assessment method HoD 16.7 25.0 41.7 8.3 8.3 2.66
ii. Peer evaluation is used more by Students 13.6 28.7 30.7 14.2 12.8 2.83
teachers during the assessment teachers 10.7 21.4 24.7 25.0 18.1 2.96
process HoD 25.0 33.3 25.0 16.7 0.0 2.33
. Students 3.2 16.7 15.6 48.4 16.1 3.32
iii.  Group presentations are used by Teachers 6.4 14.3 16.4 49.3 13.6 3.29

teachers in assessing learners ’ ) ’ ’ ’ )
HoD 5.0 15.0 18.3 45.0 16.7 3.33

t t . . . . . .
iv.  Collaborative discussions are used by ?“elﬁ}elgrz f164 2? 79 f;gl gg i 2326 g ;i
teachers in the assessment process HoD ) 0‘ o 21'7 23' 3 > 6‘7 18'3 2'91
V. Teachers use group problem-solving Students 4.6 14.3 16.4 49.4 15.1 3.11
activities during the assessment Teachers 10.7 15.4 18.0 42.7 13.1 3.22
process HoD 0.0 16.7 8.3 75.0 0.0 2.89

t t . . . . . .
vi.  Team-based quizzes are administered ?‘eii}elgrz :131231 gg 2 ;61 4 ;95 2 ; f z Z‘Z
to learners by teachers HoD 10.7 23.3 25.0 26.7 14.3 2.66

t t . . . . . .
vii.  Group debates are used by teachers in ?‘eii}elgrz ?067 ig 2 i?) (; 32 (1) i‘; f’ g fg)
the assessment process HoD 6.7 16.7 18.0 40.3 18.3 3.25

t t . . . . . .
viii. Teachers use group reflections in ?‘elﬁigrz 1?5 12 g 2‘3 :’()) zg ; 1;61) g gg
assessing learners HoD 6.3 30.3 16.7 36.3 10.3 3.00

t t . . . . . .
ix.  Role-plays are used as assessment ?‘elﬁigrz i‘;’: fg;’ 23 g ;2 ? i;? z 22
tools by teachers HoD 8.3 25.0 25.0 33.3 8.3 3.08
Students 10.1 20.9 30.1 26.4 12.5 2.92
X. Teachers use group peer feedback to Teachers 13.9 17.9 28.6 8.6 1.1 2.67
assess learners HoD 10.7 23.3 25.0 27.7 13.3 2.66
Students 2.90
Grand mean Teachers 2.59
HoD 2.75

Source: Field Data (2024). Key: VLE = very low extent, LE = low extent, ME = moderate extent, GE = great extent, VGE = to a very great extent.

Moreover, during an interview with DEQAO “D”, they had

this to say:

Similarly, DEQAO “B”, during the interview, reported that:

Our teachers in government schools do use group
work presentation, though not much. Even us,
when we were teachers, we were using those group
discussion questions. So, I can say that they
practiced, though not very much. Among those
group assessments, you can find group projects,
for example, a challenge that is affecting the com-
munity and asking students in the group to in-
vestigate it, but it is not done frequently due
to the nature of students and their family back-
ground. (DQAO-A, personal communication, 6
May 2024)

At least that is used, I mean group discussion to
a good extent. Because looking at the environ-
ment and the level of understanding of our stu-
dents, without using that, learners cannot under-
stand what a teacher is teaching properly. That
is why even us quality assurers use more energy
to make sure that teachers are using group work
discussion. (DQAO-B, personal communication, 3
May 2024)

The data from interviews imply that teachers in the same
district use group work assessment practices in their assess-
ment practices to a great extent. The usage of group work
assessment might be associated with the nature of group
work assessment practices, which do not require more
teaching and learning resources. The findings are in line
with what was observed by Mweemba (2020), in Zambia,
that teachers in Secondary schools were using group dis-
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cussions, presentations and debate in the assessment pro-
cess, though the majority were still using teacher-centered
strategies in the teaching and learning process. Another
study in Ethiopia by Figa et al. (2020) indicated that teach-
ers prefer to use group presentations in the teaching and
learning process due to large class sizes. In Tanzania, the
study by Mbuti (2022) reported that teachers using group
presentations in assessment practices are more effective in
enhancing active learning. This illustrates that teachers in
Zambia, Ethiopia and Tanzania are using group presenta-
tion. The use of group presentations in the classroom is one
of the assessment practices that enhances students’ active
learning.

Additionally, data in Table 1 indicate that a low major-
ity (64.5%) of the students showed that teachers use group
problem-solving activities during the assessment process
to a great extent while an overwhelming minority (18.9%)
of students rated the statement to a low extent and an over-
whelming minority (16.4%) rated the statement to a mod-
erate extent with a mean score of 3.11. The same ques-
tion was answered by English language teachers and their
responses show that a moderate majority (55.8%) of En-
glish language teachers indicated to a high extent that they
use group problem-solving activities during the assessment
process, while an extreme minority (26.1%) of English lan-
guage teachers rated the statement to a low extent, and an
overwhelming minority (18.0%) rated the statement to a
moderate extent with a mean score of 3.22. Similarly, the
data in Table 1 indicate that a high majority (75%) of heads
of English language departments indicated to a high extent
that teachers use group problem-solving activities during
the assessment process while an overwhelming minority
(16.7%) of heads of English language departments rated
the statement to low extent and an overwhelming minor-
ity (8.3%) rated the statement to a moderate extent, with
a mean score of 2.89. The data from three groups of par-
ticipants imply that most of the teachers in the same dis-
trict use group problem-solving activities during the assess-
ment process to a great extent. On top of that, during an
interview, DEQAO “C” had this to say about group work
assessment:

Actually, the group work assessment from what
I have been observing is being used. However,
the problem is how that particular technique is
being employed by teachers to help students to
solve challenging problems as a group. You
know, for a group technique to be efficient and
effective, it requires a teacher to have the stu-
dents in a specific number, a range of numbers
but also setting questions that awaken the abil-
ity of students to solve difficult issues in real life
outside. (DEQAO-C, personal communication, 6
May 2024)

Data from that interview suggest that group work assess-
ments are being used, though the problem comes with its
practical use in real life outside the classroom. However,

studies have indicated that group work assessments, es-
pecially group work in problem-solving learning, have a
significant role in student learning outcomes. The study
performed in Kenya by Mutange (2020) indicated that
problem-solving learning occurred more significantly in a
county or school where it was used compared to where
it was not used. Another study conducted in Turkey by
Ozpinar and Arslan (2023) reported that learners pos-
sessed an adequate level of problem-solving skills due to
the frequent usage of problem-solving activities in the as-
sessment process used by teachers. In Tanzania, the study
by Kasuga and Maro (2023) indicated that the use of
problem-based learning activities in the assessment pro-
cess increases students’ motivation to learn. This illus-
trates that teachers in Turkey, Kenya and Tanzania use
group problem-solving activities during the assessment
process. The use of group problem-solving in the assess-
ment process is very important in developing students’ abil-
ity to solve the problem in a given real context.

Data in Table 1 also show that a moderate majority
(59.4%) of the students indicated that group debates are
used by teachers in the assessment process to a great ex-
tent, while an extreme minority (25.8%) of students rated
the statement to a low extent and an overwhelming minor-
ity (14.9%) of students rated the statement to a moderate
extent, with a mean score of 3.35. In addition, the data in
Table 1 show that a low majority (60%) of teachers of En-
glish language indicated that a great extent, while an ex-
treme minority (29.3%) of teachers of English language
rated the statement to a low extent, and an overwhelm-
ing minority (10.7%) of English language teachers rated
the statement to a moderate extent, with a mean score of
3.10. Likewise, the data in Table 1 show that a low major-
ity (58.6%) of heads of English language departments in-
dicated to a great extent that group debates are used by
teachers in the assessment process, while an extreme mi-
nority (23.4%) of heads of English language departments
rated the statement to a low extent, and an overwhelming
minority (18.0%) of heads of English language departments
rated the statement to a moderate extent, with a mean score
of 3.25. The data from three groups of participants imply
that group debates are used by most of the teachers in the
assessment process to a great extent. In line with that, Dis-
trict Quality Assurance Officer (DEQAO) “A”, during an in-
terview, said:

Debates are being done, but most of them are
done at the school level. So, school debate
helps foster critical thinking and communica-
tion skills among students because when they
put students into groups, they mix them, the
low learners and faster learners. So, you know,
those of low ability are lifted by those of high
ability. (DEQAO-A, personal communication, 3
May 2024)

Information from the interview implies that group debates
are being practiced at the school level in Same secondary
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schools. These findings concur with the findings from the
study performed in Saudi Arabia by Gulnaz (2020), which
indicated that class debates effectively generated numer-
ous skills among learners since they raised their thinking
skills, analytical skills and reflective skills. Another study
conducted in Egypt by Kabesh (2024) indicated that class-
room debates are so beneficial for students because they
develop students’ oral presentation skills. In Tanzania, the
study by Fadhili et al. (2023) indicated that debate peda-
gogy positively impacts students’ language skills, articula-
tion and confidence. Learning through debate may be one
of the most important skills that today’s students will need
for the future.

9. Conclusion and recommendation

The study concludes that group work presentations used
by teachers of the English language functions in enhancing
students active learning in English Subject. Based on the
findings, it can be concluded that group problem-solving
activities are being used by teachers of the English lan-
guage in Same district. Moreover, the study concluded that
student group debates are being used in the assessment
process by teachers of the English language to a great ex-
tent. Based on conclusions made, the study recommends
for Teachers to change their mindset and be open to em-
bracing various authentic assessment practices in enhanc-
ing active learning. In addition, teacher training colleges
and universities should ensure that student teachers are
well trained in applying various forms of authentic assess-
ment practices since they are likely to expose students to
developing competencies which must be practiced in real-
world scenarios.
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